Poetry Unit Rationale
     This poetry unit allows grade 6/7 students to experience poetry on a level more relevant to their methods of thinking.  Interpreting and creating poems is a very difficult task for children, and even some adults. Therefore, many students tend to ignore the importance of this type of unit and, as a result, dislike poetry. This unit approaches poetry in a fun and interesting way – this is essential to the success of the students. 

     Throughout the course of this unit students will learn the fundamentals of poetry, they will be exposed to different forms of poetry as well as authors, and they will learn how to interpret, analyze and read poetry for its structure, sound and significance.

     Students will have the opportunity to write their own poetry and analyse several different styles and forms, then students will model these forms. Upon completion of writing, students will be able to read or perform their works on a volunteer basis. They will become more confident with sharing their works as the unit progresses, and by the end they should feel comfortable to perform their group song. 
     Throughout this unit I hope to foster an appreciation for poetry within the students by making lessons interesting and engaging while diminishing any uneasy feelings they might have towards poetry.
Lesson 1

Poetry Stations – Introduction to Poetry

PLO’s/Objectives:  SWBAT

· Locate and interpret details in print to gather information and build understanding.
· Identify viewpoints and opinions in literary communications.

· Develop personal responses and offer reasons for an example of their judgement, feelings or opinions. 

Introduction:  “Bubble Gum” poem and cartoon overhead; we read together as a class and discuss it.  What popular song does it sound like?  What is the tone of the poem – is it serious? Humorous? Did you enjoy it?

Development:  There will be 4 poetry stations set up in class.  They will be based on what poems do.  For example, they create images in your mind, tell stories, make you laugh, send messages, share feelings, start you wondering, help you understand people, etc.  This introductory lesson uses a variety of different types of poems.  As students go to each station they answer the following questions: What makes or doesn’t make it a poem?  What does it mean?  Do you like it or dislike it?  Why?  What do you notice about this poem that makes it different from the other stations or unique in its own right?  This activity gets the students reading and thinking about several kinds of poems.

Closure:  We will discuss the poems as a class, or each group can report their findings to the class.  Ask the students “Do poems have to rhyme? Which of the poems at the stations rhymed?”

Materials:  Examples of free verse, a diamante, a shape poem and a tongue-twister. 

Evaluation/Assessment:  Note the degree to which each group/person is able to support the answer to each question. Look for reasons and examples from the poem or from the students’ personal experience.

Lesson 2

Exploring Imagery in Poetry

PLO’s/Objectives:  SWBAT

· Explore emotions, images and perceptions of different senses (smell, touch and hearing).

· Write a poem from their sensory experiences and gain an understanding of how poetry is created.

Introduction:  A volunteer student will be blindfolded and will describe the “mystery object” (a pineapple) using their senses of smell, touch and hearing.  Ask the class: what does the pineapple make you think of?  The jungle?  Monkeys?  Your trip to Hawaii?  Last night’s desert? 

Development:  Review our five senses.  I will explain that poets use “imagery” to capture in words things we sense.  We will start by reading a few imagery-packed poems.  Then, all students will be blindfolded to take away one of their senses.  They will discover what imagery is by creating experiences through sensory perception.  Students will “activate” their senses with each “sense station”.  For example, we will have some jiggly    jell-O, essential oils like patchouli and vanilla, some beans in a tin can, a box of cornstarch, perhaps some lemons and oranges, etc.  Students record what each experience reminds them of and the images that are created in their minds.  They will work in groups, taking turns with the “sensory items”, and will write for a few minutes about each “experience”.  

 Closure:  With the words, feelings and thoughts they have recorded, students are asked to construct a poem using elements of the imagery they experienced.  The style of poem they choose to write is up to them.  Students will prepare a rough draft, revise it and then create a good copy. Finally, students share and present their poems if they wish.  

Materials:  Pineapple, bowls of jell-O, patchouli, vanilla, beans in a can, cornstarch, slices of lemons and oranges, and 28 blindfolds.  

Evaluation/Assessment:  Assess understanding of imagery through finished product and through questioning in class.

Lesson 3

The Sound of Poetry

PLO’s/Objectives:  SWBAT

· Locate and interpret details to gather information and build understanding. 

· Communicate ideas and information, (composing and creating select organization appropriate for purpose and audience). 

· Become more familiar with poetry terms.

Introduction:  Overhead of the tongue twister “She sells seashells down by the seashore”.  Students will attempt to say it a few times in a row, then with increasing speed.

Development:  I will explain that sound reinforces and adds meaning to the text.  This strategy serves as a great discussion-starter for alliteration, onomatopoeia, rhythm, usage of tense and figures of speech.  Distribute the tongue twisters handout.  Students read, practice, read out loud and discuss the tongue twisters as a class.  Focus the class by asking them to look for commonalities in terms of how each piece and line is structured.  

Closure:  Students create a “recipe” for how a tongue twister should be written, and then attempt to write a tongue twister on their own or in groups.

Materials:  Tongue twister handout.

Evaluation/Assessment:  Identify and discuss common elements found in tongue twisters.  Generate a recipe on how to execute a tongue twister.

Lesson 4

Diamante Poems

PLO’s/Objectives:  SWBAT

· Describe and use strategies for generating and shaping ideas.

· Appraise their own and others’ works and make suggestions for revision, and revise for content and clarity.

· Demonstrate pride and satisfaction in using language to express their thoughts, ideas and feelings in various written and oral forms.

Introduction:  Overhead of “Winter…Summer” poem.  One student reads the poem aloud.  Does this style of poem look familiar?  Then show the “Jupiter” poem from lesson one.  They are both “diamante” poems; the word “diamante” comes from the word “diamond” and its shape.

Development:  Discuss the two poems; common patterns, number of lines and words on each line, and the types of words used – nouns, adjectives, adverbs, etc.  Focus students on the descriptive use of the words.  See who can spot the transformations within the poems.  For example, winter to summer, and Jupiter to Pluto.  We will brainstorm other elements of nature, natural themes, and related words.  I will create a “word map” using the words and ideas we have come up with, putting them into like categories.  As a class, we will then create a new diamante poem.  Then students will choose their own nature theme and, following the same procedure we did as a class, create their own diamante poem.  Students will appraise and revise their own and others’ works on the way to “publishing” their poems.

Closure:  Students can read their poems aloud to the class.  What are some other “themes” or topics we could use to create a diamante poem?  For example, sports, foods, video games, animals, cool people and places, etc.

Materials:  Assorted diamante poems.

Evaluation/Assessment:  Students will hand in their rough work, word maps and diamante poems to be marked.
Lesson 5

Using Music to Explore Poetry
PLO’s/Objectives:  SWBAT

· Demonstrate the connection between the world of popular music and the world of poetry.

· Develop personal responses to the poetry in music.

· Share responsibility for the effective functioning of groups.

· Demonstrate confidence in their abilities to communicate effectively in various situations.

Introduction:  Overhead of lyrics from popular top 40 songs; for example, N’Sync, Brittany Spears, etc.  See who can recognize the songs the lyrics are from.

Development:  Ask students to brainstorm the following questions in groups:  What do poetry and music have in common?  Do you think music is poetry?  Why or why not?  Mention that many years ago most poetry was sung.  Explain to students that they will be listening to several different genres of music and to keep an open mind.  Explain that music, like poetry, can be a window to the mind, and an excellent form of expression.  Play each song for a minute or so, and pause after each selection.  Students will write down what they thought of the piece – did it remind them of anything?  Anyone?  Or a situation or an experience?  Discuss the students’ responses to each of the songs.  Students circle which song was their favourite and write the reasons for their choice.

Closure:  Discuss the importance of music as a form of poetry.  Overall, instil the concept that poetry is all around us in our everyday lives.  Where else can we find poetry?  For example, in all kinds of advertising, on TV, in magazines, nursery rhymes, etc.  See what the students can come up with.

 Materials:  CD player, and CD’s of various music genres; for example, pop, hip hop, rap, reggae, jazz, R & B, country, classical, etc.

Evaluation/Assessment:  Monitor student participation within the discussion.  Students’ written responses will be collected as an “exit” slip.  They will be given marks for their responses and overall participation.
Lesson 6

Junior Composers

PLO’s/Objectives:  SWBAT

· Share responsibility for the effective functioning of groups. 

· Use poetic devices to compose their own song.

· Demonstrate pride and satisfaction in using language to express their thoughts, ideas and feelings in various written and oral forms.

Introduction:  Overhead of a favourite/popular song with funny/changed lyrics.  See who can recognize and name the original song or artist.

Development:  Students will work in groups.  Each group will choose a favourite song and then students will rewrite it using their own words and style.  Remind students to use all of their resources: poetry styles they have learned about, all of their senses and experiences.  Then students will practice performing in their groups. 

Closure:  Students will perform their “newly” composed song as a group.  Students are welcome to use props if they want when performing their songs.

Materials:  Popular song for hook.

Evaluation/Assessment:  Demonstrate ability to:

· Work collaboratively. 

· Create original lyrics with complexity and style.

· Have Fun!!
Optional Lesson
Exploring Voice in Poetry

PLO’s/Objectives:  SWBAT

· Represent main ideas or events in poems.

· Use strategies to match purpose, nature and difficulty of text.

· Demonstrate their knowledge of the conventions of public speaking and informal oral presentations.

Introduction:  I will read a normally “happy” poem with a sombre voice.  Ask students how they felt when I read it.  How did my voice change the meaning, mood, tone and “feeling” of the poem? 

Development:  Students read a number of poetry selections with a variety of voice variations.  Mix it up; a relatively sombre poem should be read quickly and a light-hearted poem should be read sadly and mournfully.  SWBAT come to an understanding of the importance of voice in conveying meaning and mood in poetry.  Allow students to practice in their groups before presenting to the class.  After poem is read discuss the effectiveness of the presentation.  What was the mood conveyed by the voices of the presenters?  What is the mood of the actual text?

Closure:  Ask students to present their selections again with a more appropriate voice.  Discuss the second reading by the group.

Materials:  Selections of poetry describing how students should read the poem.  For example, “Read the following poem as fast as you can”, or “sadly and mournfully”, or “with exaggerated pauses where they would not normally be”.

Evaluation/Assessment:  Demonstrate the ability to:
· Support conclusions about the nature of poetry reading with reasons and/or examples.

· Identify the juxtaposed nature of the reading and the text.

· Show appropriate use of voice in second reading of the selection.

Betty Botter

Betty Botter had some butter,
"But," she said, "this butter's bitter.
If I bake this bitter butter,
it would make my batter bitter.
But a bit of better butter--
that would make my batter better."
So she bought a bit of butter,
better than her bitter butter,
and she baked it in her batter,
and the batter was not bitter.
So 'twas better Betty Botter
bought a bit of better butter.

You see my problem is this 
I'm dreaming away 
Wishing that heroes, they truly exist 
I cry, watching the days 
Can't you see I'm a fool in so many ways 
But to lose all my senses 
That is just so typically me 
Baby, oh

Oops!...I did it again 
I played with your heart, got lost in the game 
Oh baby, baby 
Oops!...You think I'm in love 
That I'm sent from above 
I'm not that innocent 

Yeah yeah yeah yeah yeah yeah 
Yeah yeah yeah yeah yeah yeah

Terrifically Teasing Tongue Twisters

1.)A skunk sat on a stump and thunk the stump stunk,
but the stump thunk the skunk stunk.

2.)Peter Piper picked a peck of pickled peppers.
Did Peter Piper pick a peck of pickled peppers?
If Peter Piper picked a peck of pickled peppers,
where's the peck of pickled peppers Peter Piper picked?

3.)Betty Botter had some butter,
"But," she said, "this butter's bitter.
If I bake this bitter butter,
it would make my batter bitter.
But a bit of better butter--
that would make my batter better."
So she bought a bit of butter,
better than her bitter butter,
and she baked it in her batter,
and the batter was not bitter.
So 'twas better Betty Botter
bought a bit of better butter.

4.)A big black bug bit a big black bear,
made the big black bear bleed blood.

5.)She sells sea shells by the sea shore.
The shells she sells are surely seashells.
So if she sells shells on the seashore,
I'm sure she sells seashore shells.

6.)Which wristwatches are Swiss wristwatches?

7.)A noisy noise annoys an oyster.

8.)Friendly Frank flips fine flapjacks.

9.)Fat frogs flying past fast.

10.)How much wood would a woodchuck chuck
if a woodchuck could chuck wood?
He would chuck, he would, as much as he could,
and chuck as much wood as a woodchuck would
if a woodchuck could chuck wood.

11.)Ruby Rugby's brother bought and brought her
back some rubber baby-buggy bumpers.

12.)Silly Sally swiftly shooed seven silly sheep.
The seven silly sheep Silly Sally shooed
shilly-shallied south.
These sheep shouldn't sleep in a shack;
sheep should sleep in a shed.

13.)If Stu chews shoes, should Stu
choose the shoes he chews?

14.)Girl gargoyle, guy gargoyle

15.)This is in French

Un chasseur sachant chasser chassait sans son chien de chasse. 

Ton th้, t'a-t-il ๔t้ ta toux? 

ษtant sorti sans parapluie, il m'e๛t plus plu qu'il pl๛t plus t๔t.

16.)This one is Japanese. 

Namagumi, Namagome, Namatamago.

