Paul Allanson                                           SSED Unit Plan

30627020

Instructor: Leyan Anderson

Title: Cities

Grade Level: Six

Rationale:  The purpose of this unit plan is to enhance students’ awareness of the key characteristics that make up a city and the challenges that cities are enduring.  Majority of the students in the class will have background knowledge of a city, as they live in city, have visited a city, or observed a city on a television or the Internet.  Students’ will be studying chapter seven (Cities) from Outlook 6: Global Citizens.  This unit plan is designed to depict Mexico City and the problems the city is experiencing today.  This lesson plan will promote critical thoughtfulness, as students will devise hypothetical solutions to attempt to solve Mexico City’s growing issues.   Moreover, students will learn the correlation between rural and urban centres and come to a conclusion whether or not they would prefer to live in a city or the country.  Furthermore, students will enhance their researching skills as they have two projects to design in this unit plan.

Prescribed Learning Outcomes:  

· Identify and clarify a problem, issue, or inquiry.

· Assess the relationship between cultures and their environments.
· Compare use of resources and conservation practices in Canada and other countries.

· Organize information from a variety of sources into a structured presentation using more than one form of representation.

· Research information using print, non-print and electronic sources.

· Assess effects of urbanization and technology on lifestyles and environment.

· Interpret and use graphs, tables, aerial photos, scales, legends, and various types of maps.

· Relate population growth and settlement patterns to resource consumption and depletion in selected countries.

Goals:

· Students will learn the aspect of urbanization has on cities and on themselves.

· Students will learn the key characteristics that make up a city (ecosystem, infrastructure, urban and rural centres, population density)

· Students will understand the problems facing Mexico City and devise solutions to these problems (water shortages, housing, transportation, and air quality).

· Students will learn the geographical region surrounding Mexico City and form conclusions why the Aztecs settled there. 

· Students will practice their researching skills to gather information.

Title of the Lesson: Lesson 1-Introduction to Cities. 

Length of Lesson: 40 min

Objectives: By the end of this lesson students will be able to:

· Form a conclusion whether they or not they would rather live in a city (urban) or the country (rural).

· Form a conclusion on the impact of urbanization.

Introduction: (10 min) Explain to students that this chapter they are going to study about cities.  This lesson will encourage students to form conclusions whether or not they would prefer to live in city or in the countryside.    Deconstruct overhead #1, which shows pictures of Vancouver (urban) and Chilliwack (rural).  (This will serve as a hook activity.)  Have the class depict the differences between the two locations, and write them on the overhead.  Ask the class to observe the buildings, the density of the pictures, the forestry, etc. 

Body of Lesson: (15 min)

1) Read with class pages 108, 109 and 111.  Have students take turns reading for the class (if a student says pass, they do not have to read). (10 min)

2) Ask the class “what important urbanization features like infrastructure are important to them?”  Give an example that plumbing is important to you as it brings drinking water to your dwelling and removes unwanted water like toilet water.” Write the classes’ answers on the overhead.(5 min)

Closure: (15 min) Take a vote and ask the class whether they would prefer to live in a city or the countryside?  Split the class into two groups and have the class write on the whiteboard their reasons. Remind the class to justify their opinion.  Have the class debate over which location is better.  (Note: Be a devils advocate with this vote and remind students that traffic problems are not common occurrences in rural places, however there is low entertainment venues in rural places like no professional sports.)  At the conclusion of the debate, ask if there are any students that have changed their mind?

Title of the Lesson: Lesson 2-Construction of a Brochure.

Length of the Lesson: 120 min (3 Classes)

Objectives: By the end of the lesson students will be able to:

· Organize information from a variety of sources into a brochure.

· Students will have to research information using print, non-print and electronic sources.

Introduction: (10 min) Explain to the class that they are going to construct a Travel Brochure of a North American city, using various sources like the web-sites, pictures, historical documents.  Hook Activity: Split the class into five groups and handout travel brochures to each group (See Appendix 1).  (Make sure they are not of a North American city.)  Have the list the key features from their brochures, what makes their brochure convince the reader to go to there city, and want information does the pamphlet give the reader.

Body of Lesson: 

1. Have a Popsicle lottery with the class.  Choose a student’s name from one cup and a city from another.  (This will be the city that the student has to research on.  This will cut down on student delaying what city they should research on, and duplication of pamphlets.) (5 min).

2. Take the class down to the computer lab; (5 min)

3. The class will have the remainder of the period to research their city on the Internet from the various search engines. (Google, Yahoo, Ask Jeeves, vtourist.com, Etc). (20 min)

4. Students will have the whole second class to research their city and work on their brochure in the computer lab. (40 min)

5. In the third class students will have 1 minute to present their pamphlets to the class, and attempt to persuade their classmates to come to their city.  They also must state the most important thing they have learned about their city. (30 min)

Closure: Address to the class they have learned the key characteristics of a city by researching their city’s industries, the history, the infrastructure, the environment, the urban population, etc.  Mention to the class that each city is unique and offers many different cultural aspects.  Acknowledge to the class that they are going to be studying Mexico City next class and learning how important resources are to a metropolitan area.

Title of Lesson: Lesson 3-The Environment of the Aztecs

Length of the Lesson: 80 min (two classes or double block)

Objectives: By the end of this lesson:

· students will learn the importance of the geographic surroundings of 

·      Tenochtitlan (Mexico City)

· students will understand why the Aztecs settled in the Valley of Mexico.

· students will evaluate the importance of raw materials to a city centre.

Introduction: (15 min.)  This lesson is designed to show the importance of resources like forestry and fishing have on a city centre. Firstly, ask the students to think about why settlers would have settled in Vancouver?  This will engage the students’ background knowledge of the importance of the geographical location of Vancouver and the resources around the Lower Mainland.  Write their answers on the overhead.  (Close to the Fraser River, has access to the Pacific Ocean, not too cold, abundance of fish, rich farming land, abundance of forestry, etc.)  Secondly, ask the class why these resources are presently important to the people of Vancouver?  Write their answers on the overhead.  (Food, shelter, employment, air quality).  Lastly, address to the class that they are now going to look at the relationship of an ancient culture (the Aztecs) to their environment and the importance of resources that surrounded Tenochtitlan.

1. Activities: (50 min)

2. Deconstruct overhead # 2 with the class.  First, ask the students what term the pyramids would be considered in a city. (Infrastructure)  This will show a correlation from lesson 1, where the students learned about the key characteristics of a city.  (Infrastructure, ecosystem, urban environment).  Secondly, tell the students that this is the remains of Templo Mayor, which was built for religious purposes, like human sacrifices. Thirdly, (the main aspect of the activity) ask them what they see from the remains of the pyramid?  Have them focus on the amount of building blocks, the amount of mortar used in the pyramid, and how many times it was built?  Fourthly, explain to the class that to create mortar one has to liquefy limestone and shale.  In order to liquefy these products one needs an extreme amount of heat.  Lastly, ask the class where would the Aztecs have generated enough heat to liquefy limestone and shale to create mortar for the pyramids.  (The Aztecs had to consume lots of trees to create enough heat to reach the melting point of limestone and shale.)  (Side Note: The kiln at Lehigh Northwest plant on Tilbury Island, in Delta B.C. is 2000ºC.)  Therefore, this implies one reason why this culture (the Aztecs) settled in the Valley of Mexico and shows the relationship the Aztecs had with the land. (10 min)

3. Perform a think, pair, share with the class.  Ask the students what environmental implications does logging have on an area? (Write this question on the whiteboard.)  Have the class write their answers in their social studies journals, then have them share with a partner, and finally share their ideas with the class.(loss of habitat, increase of air pollution, have to import lumber into the area) (8 min)

4. Read with class pages 112-113 in Outlook 6: Global Citizens.  (Have students take turns reading, if a student says pass they do not have to read.) (10 min)
5. Organize the class into small groups of 4-5 students per group. Have the students read these pages and give a brief description of the environment at Tenochtitlan and how the Aztecs altered the ecosystems to benefit their lifestyle.  Give each group poster paper and a felt.  Have each group answer the following questions: (The questions range from simple comprehension to critically thinking questions.) (22 min) 

i. Why did the Aztecs first settle here? What resources attracted them? (lots of trees, fish, farmland)
ii. Does building a city on a lake have any environment implications? Why or why not?  (loss of lake water, loss of fish supplies)

iii. What is an aqueduct?  Why were they used?  What environmental implications did this have on the area?  (Aqueducts are bridge designs to bring water in from remote areas like the mountains.  The aqueducts would have used use lots of brick and mortar, therefore consuming many trees.)
iv. If you were the Aztec King/Queen what environment laws would you place to conserve the resources of the area?

Conduct peer evaluations of each group member.  (Teacher will explain)
Closure: (15 min) Have the groups post their answers on the sidewall, and elect a spokesperson to briefly explain their answers. (More than one person is allowed to answer the questions.)  As the groups explain their answers write them down on the overhead, and highlight the similarities.  Point out to the class why the Aztecs settled here and some of the environmental implications the Aztecs caused.  

Title of the Lesson: Lesson 4 - Introduction to Mexico City

Length of Lesson: 40 min

Objectives:  By the end of the lesson students will be able to:

· Assess the effects urbanization has had on Mexico City.

· Assess the population distribution of Mexico City.

Introduction:  (10 min) Explain to the class that in this lesson they are going to learn how the urbanization has influenced people to move to Mexico City by the thousands each day.  Hook Activity: Put the number 1700 on the overhead and have the students multiply this number by 365.  What is the result? (620,500)  Tell the class that 620,500 people migrate to Mexico City each year.  Ask the class why is it that 620,500 people move to Mexico City?  What is the big attraction? (Industries: clothing, furniture, and electrical goods)  Where do the people come from? (rural areas)  Have the students in pairs think why so many people would move to Mexico City, have them write down their answers, and then have the class share their responses?  

1. Body of Lesson: 

2. Show the graph of Mexico City’s population growth (See Overhead 3).  Have the class calculate how many people would move to Mexico by 2012.  (6,205,000). (3 min)

3. Read pages 116, 117, 119 from Outlooks 6: Global Citizens.  Discuss with the students the terms city centre and metropolitan region.  Explain to the class the city centre is where most of the businesses are and the metropolitan region is area that surrounds it.  Ask for examples from around Vancouver.  (8 min)
4. Have the students look at page 119 from Outlooks 6: Global Citizens.  The aerial map will give the students idea between the city and metropolitan areas. (1 min).
5. Have the students answer the following question in their social studies journal:  “You have just defeated Vincente Fox for President in Mexico.  One of the issues you promised to go through with is building affordable housing in Mexico City for the growing population.  There is land available north of the metropolitan centre, however it is agricultural land you would be building on.  Are you going to follow through your policy of building homes for the increasing population?  Why or why not, justify your response with three reasons. (9 min).
Closure:  (9 min) Address to the class how has urbanization-affected Mexico City?  Show to the class the similarities urbanization has affected Vancouver.  Mention to the class that people mostly move to cities looking for work because of the industries located within the region.  

Title of the Lesson: Lesson 5 – Interpreting Maps of Mexico City  

Length of the Lesson: 40 min

Objectives: By the end of the lesson students will be able to:

1. Interpret the differences between aerial and satellite photographs.

2. Look at maps from many types of angles.

Introduction: (10 min) Explain to the class that they are going to be looking at various maps of Mexico City.  First, have the class draw a map of the school.  This will engage the students to remember what a map looks like and what it consists of.  Have the students share their maps with their neighbors.  Emphasize how many interpretations of the school have been drawn.  Draw this connection to satellite photos and aerials photos, as they are different interpretations of maps.   

Body of Lesson:

3. Show a map of Mexico City on the overhead. (See Overhead 4).  Ask the class what are main characteristics of Mexico City on this map. (3 min)

4. Have the students look at the satellite image on page 118 of Outlook 6: Global Citizens.  Ask the class what are main features of this photo or map.  What are the differences between the two? (3 min)

5. Have the students look at the aerial photo on page 119 of Outlook 6: Global Citizens.   Using the chart below ask the class how high is the mountain range west of Mexico City? (3 min)

6. Read the blue caption “How to Interpret Aerial Photographs and Satellite Images” on page 117 of Outlook 6: Global Citizens as it explains the rationale behind these graphs. (5 min)

7. Have students draw a similar satellite image as on page 118, however the student is now placed on Popocatepetl and is looking back across the city.  Ask the students what they would see from this angle. (10 min)

Closure: (6 min) Point out to the class that there is many types of maps to interpret information from.  Remind students that map interpretation is a useful skill, as they will be using it in the future from professional maps by Mapart to free hand maps to get to a job interview or a party on the weekend.

Title of the Lesson: Lesson 6- Problems Facing Mexico City

Length of Lesson: 40 min

Objectives: By the end of the lesson students will be able to:

· Identify and clarify problems facing Mexico City.

· Assess the effects urbanization has contributed to Mexico City’s challenges.

Introduction: (10 min) Explain to the class that this lesson they are going to be performing a carousel activity.  There will be five stations spread out around the room.  Each station has a couple of questions relating to one of Mexico City’s current problems (water, housing, transportation, air, work and conflict).  The class will be divided up into five equal groups.  Each group will have eight minutes at each station to read a section and answer the questions in their social studies journal.  At the end of eight minutes, each group will rotate to the next station and read the section and answer the questions.  This will carry on until every group has been to every station.

Body of Lesson: (55 min)

1. Carousel Activity. 40 min (Will be Reading Sections from Outlook 6: Global Citizens).

· Water Station: (pg. 121-122) What is the problem?  What are the reasons?  What is one solution?

· Housing Station: (pg. 122) What is the problem?  What are the reasons?  What is one solution?

· Transportation Station: (pg. 122-123) What is the problem?  What are the reasons?  What is one solution?

· Air Station: (pg. 123) What is the problem?  What are the reasons?  What is one solution?

· Work and Conflict Station: (pg. 124) What is the problem?  What are the reasons?  What is one solution?

2. Have the class watch the video Mexico: BC Teachers Educational Lesson Aid.  (This video displays the many hardships that Mexicans are experiencing.  The video was designed in 1986, however the main issues are still prevalent. (15 min)

Closure: (15 min) Go over each station with the class and find out what were the main problems at each station, what were the reasons, and were some suggested solutions.  Address to the class the importance of how urbanization has intensified these problems for Mexico City.

Title of the Lesson: Lesson 7- Research Project on the Challenges that face Mexico City.

Length of the Lesson: 120 min (three classes)

Objectives: By the end of this lesson students will be able to:

· Research information using various sources from print, non-print and electronic sources.

· Identify and clarify one issue Mexico City is enduring

· Assess the culture of Mexico City and its relationship with the environment.

Introduction: (12 min) Explain to the class that this lesson they are going start their research projects for this unit.  However, to engage the students of the conditions in Mexico City, the teacher will read a chapter from the book The Mexicans: A Personal Portrait of a People.  (The teacher will have to read to the chapter, as the book is an upper secondary/university composition.)  The book tells of individuals living in Mexico City and the conditions that they endure from poverty, to corruption, to water shortages, etc.  The chapter recommend to read is called “The Tragafuego” or Firebreather.  It is a story of a boy who makes his living as an entertainer firebreathing, and goes on to describe how he is not able to taste food anymore.  He needs to continue to perform to pay rent and purchase food.  Address to the class that this is one social issue the people of Mexico are faced with in the urban centre (harming one’s body to make money). Ask the class what they think about this?

Body of Lesson:

1. Explain to the students what is expected in the report.  They have to write a two-page report, double spaced on one of the four problems Mexico City is enduring: water shortages, housing, transportation, and air quality.  (There are five categories, however the work conflict and unemployment problem is a huge, diversified category.  Students would be inundated with work if they choose this category.  This is why the teacher read a social problem to the class to inform students of the unemployment problems.  Moreover, students will then be able to meet the third objective.) Students have to indicate why they have chosen this topic and justify their reasoning.(7 min) 

2. Take the class down to computer lab (5 min).

3. The class will have the remainder of the period to research their Mexico City problem on the Internet from the various search engines. (Google, Yahoo, Ask Jeeves,). (15 min)

4. Students will have the whole second class to research their project. (40 min).

5. Students will have 30 minutes to finish off their projects.  (30 min)

Closure: (10 min) Ask the class what have they learned from their research paper? Ask the class what they have learned from this unit chapter?  Address the issue that Mexico City is not only city enduring problems.  Mention to the class that Vancouver is experiencing transportation problems to housing shortages on the downtown eastside.
Assessment for Lesson Plan #1: For homework have the class write a passage in their Social Studies Journal explaining how urbanization has affected their lifestyle.  They must state five reasons, and discuss whether or not they could live with their reason or not?  The passage will be two pages double-spaced (30 –34 lines).  The passage has to have no spelling errors. (Note: ½ mark off for each spelling error.)  This exercise addresses the objective of the students forming a conclusion on the impact of urbanization and ties in with the objective of whether or not students would want to live in urban or rural settings.
Assessment For Lesson Plan #2: In this assignment students will meet the objectives of organizing information from a variety of sources into a structured presentation using more than one form of representation and researching information from print, non-print, and electronic sources into creating a brochure.  Assess for the use of various sources, that key information was presented, that the brochure was eye-catching and colourful, and that it provided sufficient detail to support the necessary information.
Assessment for Lesson Plan #3: By having the students conduct peer elevations of each group member the students will contribute to learn the objectives, as they are being graded by their peers. Have each student in every group hand in a peer evaluation of his or her group members. Students will write the name of each individual on the paper and give a mark out of five for each individual. (Note: Students also give a mark for themselves.)  Add up each score for each group member and divide by the number of individuals in the group.  This will give the student their mark for this assignment.

Assessment for Lesson Plan #4: Students will meet the objectives of this lesson plan by depicting the housing situation in Mexico City. Each student will hand in his or her Social Studies Journal.  Assess to see if the students completed the journal entry, and that they have critically thought about a solution to solve the housing problems in Mexico City. 

Assessment for Lesson Plan #5: Students will meet the objectives of interpreting maps aerial photos, and satellite images by reconstructing a different view of a satellite image.  Each student will have to hand in his or her map interpretation.  Assess marks for completion and that they have geographically placed Mexico City, Lake Texcoco and the mountain range in the correct place.

Assessment for Lesson Plan #6: Students will meet the objectives of identifying and clarifying problems that Mexico City is facing.  Each student must hand in his or her social studies journal.  Assess to see if that the students finished the activity.  A total of 15 marks will assessed, as there was 3 questions at each of the five stations.

Assessment for Lesson Plan #7: Students will meet the objectives by identifying one of Mexico City’s problems and writing a research report on this problem using various sources. Each student will write a report two pages double-spaced on one of Mexico City’s problems.  The student must describe the problem and give solutions to the problem. They must include a map that geographically points out where Mexico City is located, a bibliography that must consist of two Internet sources, and two printed sources (not including the textbook).
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